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Abstract 
Background: The transition from clinical practice to academia comes with diverse experiences and challenges for novice 

educators, which causes stress, frustration, and role strain. This study aimed to describe the experiences of novice educators With 
the role transition from clinical practice to academia in Ghana. 

Methods: This descriptive phenomenological study was conducted with 12 novice educators in three health training institutions 

in the Upper East Region of Ghana in 2020. The purposive sampling method was used to select participants, and data were 
collected through a semi-structured interview guide. Each audio-recorded in-depth individual interview was transcribed verbatim 

and analyzed using Colaizzi’s descriptive phenomenological method.  
Results: Based on the data analysis, three themes and six subthemes emerged including tutor-student interaction, role transition 

challenges, and role transition support. The subjects had negative student encounters and were overwhelmed with the workload 

and lack of transition support. 
Conclusion: Novice educators in Ghana have diverse experiences that affect their role transition into academia. Creating and 

implementing faculty orientation and mentorship programs for these individuals would improve the experience and ensure their 

smooth role transition into nursing academia. 

 

 

 

 

 

Introduction 
Novice educators (NEs) are usually experienced clinical nurses who teach 

nursing students and have been in the academic setting for less than three years 
(1, 2). These clinical nurses go through a process as they are transitioning from 

an expert clinician role to a novel educator role, which requires a new set of skills, 

attitudes, and competencies that clinical nurses are not familiar with (1, 3, 4). 
Although nurse educators need to have clinical skills, effective teaching requires 

skills and competencies related to curriculum and the domains of teaching and 

learning (5). Regrettably, not all clinical nurses who transition to academia have 
pedagogical competencies (6, 7), which results in stressful working relationships 

with students (8, 9). 

Nurses transitioning from clinical practice to academia often lack tutorial 
experience, mentorship, guidance, and support (10), which exposes their 

ineptitude to function effectively in the classroom (11–13). This leads to poor 

nursing students’ performance, job dissatisfaction, and high attrition rates (12, 
13). As experienced clinical nurses change to a setting where the skills needed to 

perform their jobs are significantly different, a change in self-identity and role 

occurs (14). Consequently, this change may result in anxiety, identity conflict, 
and transition shock (15). To resolve these challenges, nurses who choose to shift 

from the clinical role to the educator role should be adequately prepared and be 

purposely supported with the requisite skills and expertise (12,13,16). An 
unsuccessful transition may ensue when NEs have unclear guidelines and role 

expectations and lack job descriptions (10,19). This may fail NEs to impart 

nursing knowledge to the next generation of nurses (20). Not only NEs act as role 
models for students, but they also facilitate learning in the classroom and use 

appropriate assessment and evaluation tools to measure learning outcomes. In 

addition, they contribute to designing nursing curriculum, evaluating program 

outcomes, and aiding quality improvement in nursing education, research, and 

practice (5). As a result, NEs experience role strain and frustration during the 

transition period (21). 

Albeit a plethora of studies has been published on the experiences of NEs 
during the role change from clinical practice to academia in developed countries 

(6,10,11,22–24), a limited number of studies have been conducted in this regard 

in low- and middle-income countries.   
A study on the transitional experiences of NEs in South Africa revealed the lack 

of orientation in both the academic and clinical environments, resources, and 
mentoring, which lead to unnecessary errors and increased workload (25). In 

Ghana, experienced clinical nurses are usually recruited and posted to nursing 

and midwifery training colleges as tutors. These individuals often have no 
pedagogical training and are left on their own to teach with very minimal 

guidance and support (17). Yet, little is known about the experiences of NEs’ role 

transition in the Ghanaian community. Hence, the objective of this study was to 
investigate the experiences of Ghanaian NEs With the role transition from clinical 

practice to academia. 

 

Methods 
This study was conducted on three health training institutions (HTIs) in the 

Upper East Region of Ghana between June and August 2020. The descriptive 

phenomenology design was considered most appropriate for the study as the 
researcher sought to describe the transitional experiences of NEs without 

interpretation (26). The Consolidated Criteria for Reporting Qualitative Research 

(COREQ) checklist guided the write-up (27). The inclusion criteria were 
educators who had a minimum of 3 years of post-clinical practice experience 

before becoming tutors and had been teaching for less than 3 years. The purposive 

sampling technique was used to select 12 NEs which was determined by data 
saturation (28).  

In-depth individual interviews were conducted with a semi-structured interview 

guide developed by the researcher. All interviews were conducted in the English 
language, at the offices of the participants, and after lectures (participants’ 

choice). The interviews lasted between 60 and 90 minutes, and open-ended 
questions with follow-up probes were asked such as; what student encounters 

influenced your role transition to academia? What challenges did you encounter 

during your role transition to academia? What is supporting your role transition 
into academia? The interview guide was pretested with three participants to 

improve the researcher’s interviewing skills, identify errors, and make revisions 

to ensure reliability and accuracy (29). With permission from participants, all 

Highlights: 

What is current knowledge? 

The transition from clinical practice to academia comes with diverse 

experiences of stress, frustration, and role strain. 

What is new here? 

This study shows that the role transition is stressful and challenging, 

especially when formal transition support is lacking. 
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interviews were audio-recorded, and field notes were taken for important gestures 
and non-verbal observations. 

Concurrent data analysis was done manually using Colaizzi’s descriptive 

phenomenological method (30). The researcher transcribed each audio-recorded 
interview verbatim. From each transcript, all statements about NEs’ experiences 

during transitioning from practice to academia were identified. Meanings were 

then formulated for each identified statement and the formulated meanings were 
categorized into clusters of themes and subthemes that are common across all the 

transcripts. Field notes were also used to corroborate the emergent themes. 

Finally, the extracted statements were returned to the participants for validation 
(member checking). 

Lincoln and Guba’s criteria of credibility, transferability, dependability, and 

confirmability ensured the study’s trustworthiness (31). By using the purposive 
sampling method, only participants who had relevant experience in the transition 

were recruited into the study. The findings of the study were returned to the 

participants for validation (member checking) to ensure credibility (32). The 
study setting, methodological processes, and sample characteristics were 

explained in detail (thick description) to ensure transferability (33). The 

researcher also had sessions with experienced colleagues to review all aspects of 
the study (peer debriefing). Mind bracketing and maintaining a reflexive journal 

to prevent bias and enhance data objectivity ensured confirmability (34). 

Ethical approval was obtained from the Committee on Human Research, 
Publication, and Ethics (CHRPE) of the Kwame Nkrumah University of Science 

and Technology (KNUST) (reference number: CHRPE/AP/195/20). Institutional 

approvals were also obtained from the principals of all three HTIs before data 
collection. Written informed consent was taken from all participants after giving 

a detailed explanation of the study. For confidentiality and anonymity, 
participants’ names were omitted from the transcripts and replaced with codes. 

 

Results 

Twelve NEs in the field of nursing, midwifery, and public health participated 
in this study. The majority of them were male (83.3%) and with a bachelor’s 

degree in nursing (75%). The mean age of participants was 34.42±2.11 years. The 

average clinical and teaching experience of the subjects was 7.25 years and 1.75 
years, respectively (Table 1). 

The transitional experiences of NEs were organized into three emergent main 

themes and six subthemes (Table 2). 
 

Tutor-student interaction 

 Tutor-student interaction started immediately after NEs started their new 
teaching roles. While the interaction with students was a positive experience for 

some NEs, most NEs described student encounters as a negative experience 

contrary to what they encountered with patients in the clinical setting. This theme 
had two subthemes, “positive student encounter” and “negative student 

encounter”. 

 

 Positive student encounters 

  Some NEs experienced positive encounters with their students which were akin 

to their encounters with patients in clinical practice. These encounters were 
experienced both in the classroom and outside the classroom. 

“Coming from the clinical area, I was anxious about how I would relate with my 
students in the classroom. But since I stepped into the classroom, I have always 

encountered students in a positive way just as I did with my patients” (NE4). 

“My encounter with students has been amazing. I often have good interactions 
with students, especially in my office… They always come to ask for 

clarifications about things they don't understand" (NE10). 

 

Negative student encounters 

  Most NEs in the study expressed negative encounters with their students which 

were contrary to their expectations. These negative encounters were mostly 
experienced in the classroom. 

“Back in the clinical setting, I had very good encounters with my patients so I 

expected to have the same encounters with my students here but that is not the 
case. The appreciation and respect I had from patients are contrary to what I am 

getting from students” (NE7). 

 

Role transition challenges 

  This theme explains the challenges nurse clinicians encountered when they 

began to work as novice educators. All NEs narrated some challenges they 
experienced during their transition from clinical to academic roles. Two 

subthemes emerged under this theme including "overwhelming workload” and 

“lack of transition programs”. 
 

Overwhelming workload 

  All participants were overwhelmed with the workload as nurse educators. The 
subjects described the nurse educator role as demanding and stressful due to its 

associated workload. This forced some NEs to work at night and at home to meet 

timelines. 
“I go through a lot of stress because this job is very demanding. I am often given 

timelines to work with…so when my timelines are not being met, I always carry 

my official work to the house to complete them” (NE3). 

"I have a lot of work on me right now but all cannot be done during the day. So I 
have to send part of the work home like marking scripts and do it over the night. 

I do that frequently" (NE 11). 

 

Lack of transition programs 

  All the NEs bemoaned the lack of well-designed transition support programs to 

facilitate their transition from the clinician role to the educator role. While some 
NEs did not know what was expected of them due to the lack of a faculty 

orientation program, other NEs felt inept due to the lack of a faculty mentorship 

program. 
“When I first came to this place [institution], I did not know the tasks to carry out 

as a nurse educator and I didn’t know what was expected of me. I experienced a 

lot of uncertainties because I did not get any form of faculty orientation” (NE1). 
“I was left on my own because I wasn’t assigned to a mentor… immediately I 

come here, I was assigned a course to teach and I felt inept in the role because I 

wasn’t mentored” (NE6). 
 

Role transition support 

  The NEs in the study described how their role transition from clinical practice 
to academia was supported. Participants mentioned that tutor-to-tutor support and 

the internet supported their role transition. 

 

Tutor-to-tutor support 

  Some NEs sought information about their novel teaching role from other tutors 

and mentioned that other tutors helped them to understand the nurse educator role 
and improve their pedagogical skills in class. 

“I had a lot of support from other tutors in this institution. I often contact them 
[tutors] for support on how to teach certain topics and the right teaching methods 

to use…they are always ready to help me” (NE12). 

“The other tutors helped me to understand the job [teaching] better. I often call 
on them for any support I need and they are always supportive” (NE5). 

 

Reliance on the internet 
  The NEs mentioned that they relied on the internet for information on preparing 

for lectures and teaching methods. 

“My greatest support is from the internet. I basically depend on the internet to 
perform my role as a nurse educator. Whenever I have difficulties in preparing 

for lectures on certain topics, I rely on the internet for help” (NE9). 

“I depend on the internet for everything…like choosing the appropriate teaching 
method to teach my students” (NE2). 

 

Discussion 
The findings of the present study revealed that the NEs had some experiences 

with their students in the classroom and outside the classroom. While some NEs 

experienced positive encounters with their students, most NEs experienced 

negative encounters which were contrary to their expectations. In fact, their good 
nurse-patient relationship was not translated into a good tutor-student 

relationship. In line with this finding, a previous study also indicated that NEs 

often find themselves unprepared for teacher-student relationship issues and 
experience negative encounters with students (8). This is because the positive 

encounter with patients in the clinical setting differs from the stresses 
experienced in student interactions (35). Therefore, NEs must recognize the 

differences in the nurse-patient and teacher-student relationships and integrate 

their clinician and educator identities to make their transition successful. 
In this study, NEs were overwhelmed with the workload and described their 

role as demanding and stressful. Consequently, to meet timelines, the majority of 

the NEs were compelled to work at night at home to perform tasks like marking 
scripts. This overwhelming workload adversely impacts the role transition and 

adaptation to nursing academia. Other studies have also reported that nurse 

educators experienced a huge workload which negatively impacted their 

transition to academia (36,37). This is because nurse educators usually have 

unrealistic expectations about workload (38). Therefore, NEs must be given 

lighter tasks in the first few years, and employers must allow gradual 
performance of roles during the transition period. 

The results from this study indicate the lack of well-designed transition 

programs to support their role transition from clinical practice to academia. The 
NEs in this study did not know their exact roles because they were not given 

formal faculty orientation and others experienced the feeling of ineptitude 

because they were not mentored. This finding is in agreement with the finding of 
previous studies which reported that nurse educators experienced challenges with 

the performance of their roles due to the lack of formal faculty orientation and 

mentorship programs (36,39). Getting faculty orientation and mentorship support 
during the transition period is necessary for nurse educators to acclimatize to the 

academic setting (22).  

In the present study, the NEs relied on other tutors and the internet to support 
their role transition. Through these, the NEs understood the nurse educator role, 

improved their pedagogical skills, and learned new teaching methods. This 

finding is consistent with the findings of a study that reported that the most 
supportive strategy that aided the role transition into academia was seeking 

guidance from other tutors (40). However, this finding highlights the urgent need 
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to formally mentor NEs. Therefore, college administrators should formally assign 
NEs to other tutors with vast experience to learn from them. 

 

Conclusion 

The study revealed that NEs in some selected HTIs in Ghana have diverse 

experiences as they transitioned from clinical practice to academia. Negative 

student encounters, overwhelming workload, and the lack of transition support 
programs affect NEs role transition to academia. There is an urgent need to lessen 

the workload of NEs during the transition until they acclimatize to the academic 

role. Moreover, they need to be formally orientated and mentored before 
assuming full educator roles. Future research should focus on the role of college 

authorities in facilitating the transition from practice to academia.   
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Table 1: Demographic characteristics of NEs 

Code Gender Age (years) Clinical experience (years) Teaching experience (years) Education level Marital status 

NE1 Male 33 7 2 BSc in Nursing Married 

NE2 Male 39 10 2 BSc in Nursing Married 

NE3 Male 33 6 1 BSc in Nursing Married 

NE4 Male 34 7 2 BSc in Public Health Married 

NE5 Female 32 6 2 BSc in Midwifery Married 

NE6 Male 32 6 2 BSc in Nursing Married 

NE7 Male 35 8 2 BSc in Nursing Married 

NE8 Male 36 8 1 BSc in Nursing Married 

NE9 Male 34 7 2 BSc in Nursing Married 

NE10 Male 37 9 2 BSc in Nursing Married 

NE11 Female 35 7 1 BSc in Public Health Married 

NE12 Male 33 6 2 BSc in Nursing Married 

 

Table 2: An overview of the themes and subthemes of transitional 

experiences of NEs 

Themes Sub-themes 

Tutor-student interaction 
Positive student encounters 

Negative student encounters 

Role transition challenges 
Overwhelming workload 

Lack of transition programs 

Role transition support 
Tutor-to-tutor support 

Reliance on the internet 
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